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Abstract 

This study aims to explore the application of ethnoscience in science education 
through a systematic literature review from 2020 to May 2025. Ethnoscience, as a 
culturally-based educational approach, plays a crucial role in contextualizing scientific 
concepts in students' daily lives. This study employs the PRISMA protocol to ensure 
traceability and transparency in data collection. Of the 76 articles that met the inclusion 
criteria, most studies were conducted in Indonesia, focusing on primary and secondary 
education. The findings reveal that ethnoscience research in science education 
contributes to improving scientific literacy and 21st-century skills and integrating local 
wisdom values into pedagogical approaches. However, there remains a lack of cross-
country research or intercultural comparisons. This study recommends further 
research with empirical classroom approaches and cross-cultural studies to enhance 
the validity and transferability of findings. The results of this review provide valuable 
insights for curriculum developers, educators, and policymakers to design culturally 
responsive science learning that aligns with students' sociocultural contexts. The 
integration of ethnoscience can serve as a strategic approach to promote inclusive 
education, foster identity awareness, and support the sustainability of local knowledge 
in formal science curricula. 
 
 

© 2025 State Islamic University of Mataram 

INTRODUCTION 
Natural Sciences (IPA) is an important subject that not only aims to develop scientific 

knowledge and skills but also to foster students' awareness of the social and cultural environment 
around them [1]. This orientation has led to a growing trend in ethnoscience research from 2020 to 
2025, where science education is increasingly directed toward integrating local knowledge and cultural 
contexts into learning processes. Ethnoscience-based approaches are recognized as effective in 
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contextualizing scientific concepts, thereby promoting meaningful learning and enhancing students' 
scientific literacy while preserving cultural identity [2], [3]. In this context, the ethnoscience approach, 
which integrates local knowledge into science education, becomes a relevant and contextual strategy 
to ground science in students' daily lives [4]–[6]. This approach encourages students to understand 
natural phenomena through their cultural perspectives, making learning more meaningful and 
relevant. 

Ethnoscience research in science education has rapidly developed over the past five years. 
Based on an initial review of 76 articles from Google Scholar for the period 2020–2025, it was found 
that the majority of studies were conducted in Indonesia and focused on the levels of primary and 
secondary education (elementary and middle school). The main focus of the research is on creating 
teaching materials based on ethnoscience, improving science understanding and 21st-century skills, 
and including local cultural values in teaching methods (Fitriana & Suyono, 2023; Nurhayati et al., 
2022). 

The increased interest in ethnoscience aligns with the implementation of the Merdeka 
Curriculum, which promotes contextual learning based on local culture and is oriented toward the 
formation of the Pancasila Student Profile [7]. Moreover, the ethnoscience approach is also 
considered capable of bridging modern science and traditional knowledge, which have often been 
marginalized in the formal education system [3], [8]. This approach not only improves students' 
learning outcomes but also enriches the learning experience by linking scientific concepts with local 
culture and traditions present in the community [4], [9]. Thus, the application of ethnoscience in 
science learning can have a positive impact on student's learning outcomes and increase their 
awareness of the importance of preserving and maintaining local culture.  

However, systematic studies mapping the trends, focus, methodologies, and educational levels 
of ethnoscience research are still limited. Therefore, this research aims to conduct a systematic 
literature review (SLR) on ethnoscience studies in science education published on Google Scholar 
within the period of 2020–2025. This study will reveal the characteristics of publications, the 
distribution across educational levels (elementary, middle, and high school), central themes, and an 
overview of the potential and challenges of implementing ethnoscience in contemporary science 
education. 

By systematically understanding the landscape of ethnoscience research, this study is expected 
to make a significant contribution to the development of education policies based on local wisdom, 
as well as serve as a reference for researchers and practitioners in designing science education that is 
culturally and scientifically relevant [2], [10]. The results of this study are expected to strengthen the 
argument about the importance of integrating ethnoscience into the education curriculum, as well as 
provide recommendations for more contextual and effective learning practices [3], [6]. The results of 
this study are expected to serve as a foundation for the development of more interactive and 
ethnoscience-integrated learning media, thereby enhancing student motivation and learning 
outcomes.  

Based on the data analysis, the researchers are interested in examining the characteristics of 
ethnoscience research publications in science education that were published during the 2020–2025 
period, the main themes or focus areas of ethnoscience research in science education during that 
period, which educational levels (elementary, middle, or high school) ethnoscience research in science 
education has been most prevalent, and the contributions and challenges of implementing 
ethnoscience in science education based on the results of a systematic literature review. 

METHOD 
This research employs the PRISMA protocol to facilitate systematic and structured data 

collection (Hoque et al., 2022; Malapane et al., 2022; White & Delaney, 2021; Yu & Xu, 2022). 
Identification of literature from the Google Scholar database for the years 2020– May 8, 2025. 

 

Study Design 
This study was designed using the PRISMA protocol, as shown in Figure 1 ([11], [12]. This 

approach is specifically designed to present transparent and systematic information during the data 
collection phase in systematic research [13]–[15]. 
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The initial step in implementing the PRISMA protocol, as shown in Figure 1, is the 
identification of literature sources from the Google Scholar database. This study conducted document 
collection and analysis from 2020 to May 8, 2025.  

 

Inclusion and exculusion criteria 
The researcher will determine specific inclusion criteria when searching for documents in this 

study. The exclusion criteria in this study are articles not available in full text, articles not relevant to 
the context of science education, articles in the form of theses, dissertations, non-peer-reviewed 
proceedings, or those that do not meet scientific eligibility. The inclusion criteria for this study are 
articles that focus on the integration of ethnoscience in science education, articles available in 
Indonesian or English, and articles published in accredited scientific journals or indexed by Google 
Scholar.  

We carried out selection by applying the previously established inclusion and exclusion criteria, 
as shown in Table 1, after identifying relevant sources. These criteria encompass certain aspects that 
support the research objectives and the predetermined scope of the study [16], [17]. The next step in 
the selection process involves extracting data from the selected articles. We gather pertinent data 
concerning the enhancement of creative thinking in science education. Here is Table 1 related to the 
inclusion and exclusion criteria for this research.  

 

Table 1. Inclusion and exclusion criteria for the studies 

Category Inclusion Criteria Exclusion Criteria 

Search 
terms 

https://scholar.google.com/scholar?hl=id&a
s_sdt=0%2C5&q=etnosains+dalam++%22p
embelajaran+ipa%22&oq= 

 

Publicatio
n period 

Studies published from January 2020 to 8 Mei 
2025 

Studies published before January 
2020 

Language 
of 
publicatio
n 

Full-text available in English and Indonesian Full-text available in other 
languages 

Documen
t Type 

Studies conducted in  etnosains pembelajaran 
IPA, ethnoscience science education, etno-
STEAM, kearifan lokal IPA, dan 
etnopedagogi dalam pembelajaran sains 

Studies  outside science education 

Subject 
area 

Social science Studies outside social science (such 
as Business, Management, 
Accounting, Health Professions, 
Linguistics) 

 

 The research procedure uses PRISMA steps consisting of 3 stages: identification, screening, 
and inclusion. The diagram image below illustrates the scheme. 

 

Figure 1. PRISMA diagram 
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Data from the article were coded using a matrix table (Excel) and then analyzed using content 
analysis techniques to identify dominant themes. Frequency distribution is presented in the form of 
tables and graphs to show research trends quantitatively. 

 

RESULTS AND DISCUSSION  
 

1. Distribution of Author Countries 
Indonesia dominates almost all publications (±98%). Only a handful of English-written 

articles appear destined for international journals, yet they continue to explore the Indonesian 
context. We could not find any articles from outside Indonesia that examined the application of 
ethnoscience in other countries.  

2. Main Study Focus 
Research studies in the field of ethnoscience continue to evolve by incorporating several 

integrations that apply to research variables. The following Table 2 shows several studies related to 
ethnoscience.  

Table 2. Classification of Research Themes 

Main Study Focus Article Focus Title 

Integration of ethnoscience in science 
education  

21 Ethnoscience-based science learning in Sasak 
ethnic culture 

Etno-STEAM / Etno-STEM / Etno-
education  

10 Etno-STEM in science education 

Media and teaching materials based on 
ethnoscience  

12 Ethnoscience-based teaching materials in 
junior high school 

Local wisdom values & character  8 Strengthening Local Wisdom Values in 
Science Education 

Improvement of 21st-century skills  7 Efforts to improve creative thinking ability in 
science 

Ethnoscience modules & e-modules  5 How is the effectiveness of ethnoscience-
based modules 

Pedagogical approaches (PjBL, Inquiry, 
etc.)  

5 Guided Inquiry Learning Model with Socio 
Scientific Issue 

Study of ethnopedagogy & ethnophysics 
/ chemistry  

8 Ethnochemistry in secondary schools 

 

Based on table 2 above, the distribution can be seen in detail in the following figure 2. In this 
figure 2, the number of research characters in the field of ethnoscience can be seen. 

 
Figure 2. Distribution of Ethnoscience studies in science education 
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3. Education Level 
 Ethnoscience research is spread across several educational levels in Indonesia, from 
elementary schools, junior high schools, high schools, and at the general level. This shows that ethno 
research has been considered for implementation in national education. Here in Table 3, the 
distribution of ethno research across various levels of education can be seen. 

Tabel 3. persebaran artikel penelitian pada level pendidikan: 
 

Education Level Article Persentase 

Elementary School 28 36% 

Junior High School  24 31% 

High School  17 22% 

General 7 9% 
 

Research related to ethnoscience is widespread, with the highest focus level at the elementary 
school level, indicating significant attention to strengthening local values from an early age. This can 
also be seen in Figure 3. 

 

 
Figure 3. Distribution of ethno studies at the national education level 

 

The review of 76 articles shows that the dominance of research on ethnoscience in science 
education is very strong in Indonesia, reaching about 98% of the total publications reviewed. This 
shows that the ethnoscience approach remains a highly contextual local domain, relevant to the 
cultural diversity and local wisdom values in Indonesia. This fact supports the view of Snively & 
Corsiglia (2001), who emphasize the importance of integrating local knowledge into science education 
to build a culturally based scientific understanding among students. The application of ethnoscience 
in science education can enhance student motivation and participation, as well as strengthen the 
connection between knowledge and the local culture surrounding them [19], [20]. Thus, ethnoscience 
not only serves as a teaching method but also as a bridge connecting students with their cultural 
heritage.  

This analysis primarily focuses on the integration of ethnoscience into science education, as 
evidenced by 21 articles. These studies indicate that the ethnoscience approach contributes to the 
strengthening of science literacy, the enhancement of critical thinking skills, and the character 
development of students. Budiarti et al. (2020) found that ethnoscience-based science learning can 
strengthen students' understanding of physics through the interpretation of local scientific cultural 
practices. Additionally, the integration of ethnoscience is also relevant to the values of Pancasila, 
which supports character development and cultural understanding among students [22]. The 
integration of ethnoscience in learning can help students understand the cultural values that underpin 
their character, in line with the importance of character education in the national context [23]. Thus, 
the ethnoscience approach in science education enriches students' knowledge and shapes their 
character in accordance with existing local cultural values.  

Ten articles present the application of the Etno-STEAM and Etno-STEM approaches, a 
developing innovation in ethnoscience-based learning. This approach combines science, technology, 
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engineering, art, and mathematics with local cultural values to foster 21st-century skills such as 
creativity, collaboration, and problem-solving. These findings align with the idea of Tan & Lee (2022) 
that modern scientific literacy must take into account the social and cultural context of students in 
order to be more meaningful and applicable. The implementation of the Ethno-STEAM and Ethno-
STEM approaches in science education shows significant potential to enhance student engagement 
and the relevance of education to their cultural context. This approach also has the potential to boost 
students' confidence in facing academic challenges, as they feel more connected to the material being 
taught and their culture [25]. It is important to continue exploring and applying the ethnoscience 
approach in education to ensure that learning remains relevant and beneficial for students from 
various ethnic backgrounds.  

Next, as many as 12 articles highlight the importance of developing ethnoscience-based media 
and teaching materials, including modules, e-modules, booklets, and visual media such as Canva and 
digital comics. This innovation is designed to enhance student engagement and make learning more 
contextual and relevant. Research by Khoerunnisa, R, F., (2016) shows that ethnoscience-based 
modules can improve students' learning outcomes and entrepreneurial skills because the learning 
materials are closer to their daily lives. The development of ethnoscience-based learning media also 
supports the achievement of cultural and citizenship literacy among students, which are important 
goals in education in Indonesia [27]. The development of this contextual teaching media is expected 
to encourage students to participate more actively in the learning process and understand the 
relationship between science and the existing local culture.  

Ethnoscience-based learning is also considered an effective means to shape character and 
instill local wisdom values. As many as eight articles emphasize the importance of cultural values such 
as cooperation, responsibility, and love for the homeland as part of science education. This is in line 
with the Pancasila Student Profile concept introduced in the Merdeka Curriculum and reinforced by 
research findings [28] on the internalization of cultural values in science education. Thus, the 
ethnoscience approach in science learning contributes to scientific understanding and strengthens 
students' character in accordance with existing Pancasila values [29]. It is important to integrate 
Pancasila values into every aspect of education, including ethnoscience-based learning, to shape 
students' character grounded in local culture.  

This study also shows that the ethnoscience approach supports the development of 21st-
century skills such as creative thinking, critical thinking, and collaborative skills. Several articles 
highlight the effectiveness of ethnoscience-based pedagogical models such as problem-based learning, 
project-based learning, and inquiry learning in achieving those skills. This is relevant to the idea of 
Trilling & Fadel (2009) regarding the importance of education that prepares students to face complex 
challenges in the future. These pedagogical models can be integrated with an ethnoscience approach 
to create a more dynamic and contextual learning environment, supporting students' independence 
and creativity in learning [2], [31], [32]. It is important to continue developing and implementing 
ethnoscience-based pedagogical models to improve the quality of education and the relevance of 
learning in Indonesia.  

From the perspective of educational levels, the majority of research is focused on the 
elementary school level (36%), followed by the middle school level (31%) and the high school level 
(22%). This fact shows that significant attention is given to strengthening scientific understanding and 
character based on local culture from an early age. Research by Rapsanjani et al. (2023) concluded that 
science learning based on local culture in elementary schools can serve as a foundation for stronger 
character education and scientific skills, and this study emphasizes that local culture can be a medium 
for science learning. Therefore, it is important to continue promoting research and ethnoscience-
based learning practices at all levels of education to strengthen students' character and scientific 
literacy. This research highlights that including ethnoscience in education can improve students' 
scientific knowledge and character starting in elementary school, which matches the educational needs 
in Indonesia and helps develop students' character based on local cultural values [3]. This aligns with 
the importance of character education in the national context and the relevance of ethnoscience in 
the educational curriculum in Indonesia [34]. 
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However, there are limitations in most studies that are conceptual or literature reviews. 
Experimental and implementational research that can longitudinally test the real effectiveness of 
ethnoscience in the classroom is still very much needed. Research [35] emphasizes that the success of 
culture-based science education requires community collaboration, policy support, and ongoing 
empirical testing. Therefore, it is crucial to conduct further research in this context to ensure the 
effective and sustainable implementation of the ethnoscience approach in Indonesian education. 
Further research development is expected to produce more innovative and applicable learning models, 
as well as support the integration of ethnoscience into the education curriculum in Indonesia. 

CONCLUSION 
Based on the analysis of this research data, the main trend in ethnoscience research focuses on 

strengthening contextual science learning based on local culture to build character and 21st-century 
literacy. Research gap: Minimal cross-country research or cross-cultural comparisons. Future research 
will primarily concentrate on direct empirical studies in the classroom, along with cross-cultural or 
cross-national integration, to enhance the validity of findings and the applicability of ethnoscience.  

This study is limited by its exclusive reliance on literature indexed in Google Scholar, which 
may exclude relevant studies from other academic databases or unpublished local research. Therefore, 
the findings should be interpreted with caution regarding global generalizability. Based on the results, 
it is recommended that policymakers and curriculum developers incorporate ethnoscience principles 
into the development of science teaching materials, teacher training programs, and local content 
policies. Integrating ethnoscience into the instructional design can support the creation of culturally 
responsive learning environments that foster students' scientific understanding while preserving and 
valuing local wisdom. 

ACKNOWLEDGMENTS 
We'd like to thank Doctoral Program in Science Education Sebelas Maret University, Doctoral 

Program in Public Health Airlangga University, and Yogyakarta State University. Additionally, we 
would like to thank BIB LPDP RI for their help in offering college grants. 

REFERENCES 
[1] G. Z. Kalelova and B. S. Abdimanapov, “Efficiency of Teaching the Subject «Natural Science» 

in School in Connection with Causes And Effects In Nature,” Iasaýı ýnıversıtetіnіń Habar., vol. 
126, no. 4, 2022, doi: 10.47526/2022-4/2664-0686.20. 

[2] H. Hikmawati, I. W. Suastra, and N. M. Pujani, “Ethnoscience-Based Science Learning Model 
to Develop Critical Thinking Ability and Local Cultural Concern for Junior High School 
Students in Lombok,” J. Penelit. Pendidik. IPA, vol. 7, no. 1, 2020, doi: 
10.29303/jppipa.v7i1.530. 

[3] Y. Rahmawati, A. Ridwan, U. Cahyana, and T. Wuryaningsih, “The integration of 
ethnopedagogy in science learning to improve student engagement and cultural awareness,” 
Univers. J. Educ. Res., vol. 8, no. 2, 2020, doi: 10.13189/ujer.2020.080239. 

[4] N. Nurhasnah, L. Lufri, and A. Asrizal, “Effect Size Analysis of the Implications Ethnoscience 
Approach to the Improvement of 21st Century Skills in Science Learning,” J. IPA Pembelajaran 
IPA, vol. 6, no. 3, 2022, doi: 10.24815/jipi.v6i3.26116. 

[5] W. Wahyudi, N. N. S. P. Verawati, I. Islahudin, and S. Agustina, “Hybrid Ethno-Project Based 
Learning Integrated With Virtual Assistive Technology to Enhance Students’ Critical Thinking 
in Fundamental Physics Course,” TEM J., vol. 12, no. 4, pp. 2006–2012, 2023, doi: 
10.18421/TEM124-11. 

[6] D. H. Pratama and J. Jumadi, “Analysis the Implementation of Ethnoscience Approach in 
Learning Science,” J. Penelit. Pendidik. IPA, vol. 9, no. 4, 2023, doi: 10.29303/jppipa.v9i4.2721. 

[7] Kemdikbud, “Buku Saku Kurikulum Merdeka; Tanya Jawab,” Kementeri. Pendidik. dan Kebud., p. 
141, 2022. 

[8] I. Rohmawati and F. Wulandari, “The Influence of Ethnoscience-Based Problem Based 
Learning Model on Student Learning Outcomes in Natural Science Learning Class 5 
Elementary School,” Acad. Open, vol. 8, no. 1, 2023. 



KONSTAN, Vol. 10, No. 01, June (2025), Pp. 59-67 

Page | 66  

[9] A. M. Alfian, N. Nasir, and A. Akram, “Efektivitas Penggunaan Media Pembelajaran Edmodo 
Terhadap Hasil Belajar IPA Siswa SMPN 1 Sungguminasa Kabupaten Gowa,” J. Literasi Digit., 
vol. 2, no. 3, 2023, doi: 10.54065/jld.2.3.2022.220. 

[10] H. Hikmawati, I. W. Suastra, K. Suma, A. A. I. A. R. Sudiatmika, and R. Rohani, “Effect of 
Problem-Based Learning Integrated Local Wisdom on Student Hots and Scientific Attitude,” 
J. Penelit. Pendidik. IPA, vol. 7, no. SpecialIssue, 2021, doi: 
10.29303/jppipa.v7ispecialissue.1118. 

[11] O. L. Malapane, W. Musakwa, N. Chanza, and V. Radinger-Peer, “Bibliometric Analysis and 
Systematic Review of Indigenous Knowledge from a Comparative African Perspective: 1990–
2020,” Land, vol. 11, no. 8, 2022, doi: 10.3390/land11081167. 

[12] J. Aulia, N. D. Permana P, Z. Zarkasih, and T. L. Nova, “Meta-Analisis Pengaruh Penerapan 
Pendekatan Saintifik Berbantuan Komik terhadap Hasil Belajar IPA Siswa SMP,” J. Nat. Sci. 
Integr., vol. 3, no. 1, 2020, doi: 10.24014/jnsi.v3i1.9617. 

[13] F. Hoque, R. M. Yasin, and K. Sopian, “Revisiting Education for Sustainable Development: 
Methods to Inspire Secondary School Students toward Renewable Energy,” Sustain., vol. 14, 
no. 14, 2022, doi: 10.3390/su14148296. 

[14] Z. Yu and W. Xu, “A meta-analysis and systematic review of the effect of virtual reality 
technology on users’ learning outcomes,” Comput. Appl. Eng. Educ., vol. 30, no. 5, 2022, doi: 
10.1002/cae.22532. 

[15] D. White and S. Delaney, “Full STEAM ahead, but who has the map for integration? - A 
PRISMA systematic review on the incorporation of interdisciplinary learning into schools,” 
LUMAT, vol. 9, no. 2, 2021, doi: 10.31129/LUMAT.9.2.1387. 

[16] K. MacLure and D. Stewart, “Digital literacy knowledge and needs of pharmacy staff: A 
systematic review,” J. Innov. Heal. Informatics, vol. 23, no. 3, 2016, doi: 10.14236/jhi.v23i3.840. 

[17] A. Suryaningsih and H. Koeswanti, “Perbedaan Model Pembelajaran Problem Based Learning 
dan Project Based Learning Terhadap Peningkatan Kemampuan Berfikir Kritis IPA Siswa 
SD,” Mimb. PGSD Undiksha, vol. 9, no. 1, 2021, doi: 10.23887/jjpgsd.v9i1.33196. 

[18] G. Snively and J. Corsiglia, “Discovering indigenous science: Implications for science 
education,” Sci. Educ., vol. 85, no. 1, 2001, doi: 10.1002/1098-237x(200101)85:1<6::aid-
sce3>3.3.co;2-i. 

[19] L. Lestari and N. Nabila, “Penerapan Etnosains dalam Pembelajaran Ilmu Pengetahuan Alam 
dan Sosial Kelas IV di MI As-Sunni Pamekasan,” Al-Madrasah J. Pendidik. Madrasah Ibtidaiyah, 
vol. 8, no. 2, p. 675, 2024, doi: 10.35931/am.v8i2.3461. 

[20] A. Puspasari, I. Susilowati, L. Kurniawati, R. R. Utami, I. Gunawan, and I. C. Sayekti, 
“Implementasi Etnosains dalam Pembelajaran IPA di SD Muhammadiyah Alam Surya Mentari 
Surakarta,” SEJ (Science Educ. Journal), vol. 3, no. 1, 2019, doi: 10.21070/sej.v3i1.2426. 

[21] I. S. Budiarti, A. Suparmi, Sarwanto, and Harjana, “Effectiveness of generation, evaluation, and 
modifica-tion-cooperative learning (Gem-cl) model selaras bakar batu cultural practice in 
papua,” J. Pendidik. IPA Indones., vol. 9, no. 1, 2020, doi: 10.15294/jpii.v9i1.22362. 

[22] I. A. Ismail et al., “Tinjauan Sistematis Analisis Integrasi Etnosains dalam Pembelajaran IPA 
dan Dampaknya terhadap Kompetensi Era Modern dan Nilai-nilai Pancasila,” vol. 4, no. 5, pp. 
207–219, 2024. 

[23] T. Rustini, “PENDIDIKAN KARAKTER ANAK USIA DINI,” Cakrawala Dini J. Pendidik. 
Anak Usia Dini, vol. 3, no. 1, 2018, doi: 10.17509/cd.v3i1.10321. 

[24] T. T. M. Tan and Y. J. Lee, “Building Improvised Microbial Fuel Cells: A Model Integrated 
STEM Curriculum for Middle-School Learners in Singapore,” Educ. Sci., vol. 12, no. 6, 2022, 
doi: 10.3390/educsci12060417. 

[25] S. B. Sartika, N. Efendi, and F. E. Wulandari, “Efektivitas Pembelajaran IPA Berbasis Etno-
STEM dalam Melatihkan Keterampilan Berpikir Analisis,” J. Dimens. Pendidik. dan Pembelajaran, 
vol. 10, no. 1, 2022, doi: 10.24269/dpp.v10i1.4758. 

[26]  dkk Khoerunnisa, R, F., “Pengembangan Modul IPA Terpadu Etnosains Untuk 
Menumbuhkan Minat Kewirausahaan,” J. Innov. Sci. Educ., vol. 5, no. 1, 2016. 

[27] S. Eko Atmojo and B. D. Lukitoaji, “Pembelajaran Tematik Berbasis Etnosains Dalam 



Lalu Usman Ali: Exploring Ethnoscience in Science Education: A Systematic Literature Review… 

Page | 67 

Meningkatkan Literasi Budaya dan Kewargaan Siswa Sekolah Dasar,” J. Inspirasi Pendidik., vol. 
10, no. 2, 2020, doi: 10.21067/jip.v10i2.4518. 

[28] M. F. N. Anwar, Ruminiati, and Suharjo, “Pembelajaran Tematik Terpadu Berbasis Kearifan 
Lokal Dalam Membentuk Karakter Siswa,” J. Cendekia, no. 978-602-71836-6–7, 2017. 

[29] M. Rum, M. A. Martawijaya, K. Khaeruddin, and M. Hasyim, “Survei Literasi Sains Peserta 
Didik Pada Dimensi Sikap Terhadap Sains,” JPF (Jurnal Pendidik. Fis. Univ. Islam Negeri Alauddin 
Makassar, vol. 11, no. 2, 2023, doi: 10.24252/jpf.v11i2.32230. 

[30] B. Trilling and C. Fadel, 21st Century Skills, Enhanced Edition: Learning for Life in Our Times. 2009. 
[31] S. Rahmawati, B. Subali, and & Sarwi, “The Effect of Ethnoscience Based Contextual Learning 

Toward Students’ Learning Activity Article Info,” J. Prim. Educ., vol. 8, no. 2, 2019. 
[32] B. H. Helyandari, H. Hikmawati, and H. Sahidu, “PENGARUH MODEL PROBLEM 

BASED LEARNING TERHADAP HASIL BELAJAR FISIKA PESERTA DIDIK MA 
DARUL HIKMAH DAREK TAHUN PELAJARAN 2019/2020,” KONSTAN - J. Fis. DAN 
Pendidik. Fis., vol. 5, no. 1, 2020, doi: 10.20414/konstan.v5i1.46. 

[33] H. Rapsanjani, R. A. Yohanes, F. Fredy, and F. N. Mahuze, “Eksplorasi Etno Sains Masyarakat 
Malind Untuk Penguatan Pemahaman Konsep IPA di Sekolah Dasar,” Lensa J. Kependidikan 
Fis., vol. 11, no. 2, 2023, doi: 10.33394/j-lkf.v11i2.10311. 

[34] A. Fitrianingtyas et al., “Mengembangkan Pendidikan Karakter melalui Pembelajaran Berbasis 
Proyek di PAUD,” J. Obs.  J. Pendidik. Anak Usia Dini, vol. 7, no. 5, 2023, doi: 
10.31004/obsesi.v7i5.4970. 

[35] M. Bang, D. Medin, K. Washinawatok, and S. Chapman, “Innovations in culturally based 
science education through partnerships and community,” in New Science of Learning: Cognition, 
Computers and Collaboration in Education, 2010. doi: 10.1007/978-1-4419-5716-0_28. 

 

 

 

 


